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OF THE IMPLEMENTATION OF THE NUS CONCEPTUAL
FRAMEWORK INTO EDUCATIONAL PRACTICE, BASED
ON THE RESULTS OF A SURVEY OF PUPILS' PARENTS
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Abstract. The article presents an analysis of the survey results of the students’ parents of
studying on the conceptual basis of the New Ukrainian School. The survey of respondents was
conducted as part of a Nationwide study of the implementation of the NUS Concept in general
secondary education institutions through questionnaires, the results were processed and
visualized using graphs and charts. The survey of parents of students focused mainly on the
pedagogy of partnership, on what the student feels during lessons, whether he likes to go to
school, what are the relationships with classmates and the teacher, and so on. The results of
the research also showed what skills and abilities the student acquired after the end of the 1st
grade and how the communication between parents and teachers took place during the
schoolyear. This study was conducted for the first time, so the collected statistical information
will serve as a starting point for further monitoring studies on the introduction of the
conceptual foundations of the New Ukrainian School in educational practice. Similar studies
are planned to be conducted in the future, in particular to identify trends in educational
reform. Among the main results of the survey should be noted the generally positive attitude
of parents to the reform of NUS and its support. This is supported by the fact that most
parents of students note the positive educational results of their children, the creation of a
positive psychological microclimate within the educational teams, which contributes to
student satisfaction with learning. Based on the analysis, it was found that there is no
significant difference in the number of parents satisfied with the results of their children's
education, in terms of "village/city". The conducted correlation analysis showed that the
level of parents’ satisfaction with the results of students’ education does not depend on the
degree of their awareness in the NUS reform. Also, according to the results of the research, no
connection was found between the awareness of parents of students in the NUS reform and
trust in the school/teacher; interaction of parents with the teacher on the child's success
and parents’ satisfaction with learning outcomes; parental responsibility for the child's
development and student learning outcomes.
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The "New  Ukrainian School”
(hereinafter - NUS) Concept is a
large-scale multifaceted reform of
general secondary education which
is designed, among other things, to
address the needs of the pupil in the
educational process [1, p. 7]. Conceptual
bases of NUS reform - a joint product
of scientists, educational experts,
practitioners, managers, employers,
which are legally enshrined in the Law
of Ukraine "On Education” [2, p. 8], the
recently adopted Law of Ukraine "On
General Secondary Education” [3, p. 16]
and other legislative acts. The last 2018-
2019 school year was marked by the
beginning of reform in all institutions of
the general secondary education. What
this year was like, especially for those
directly involved in the educational
process: students, did they like to
study, what challenges did they have
to overcome? These questions can be
answered indirectly through pupils'
parents who, in accordance with Article
52 of the Framework Law of Ukraine
"On Education" as well as education
seekers (pupils) are participants of the
educational process [2, p. 6].

The implementation of the NUS
education reform have made it
advisable to conduct a nationwide
study of the introduction of the NUS
Concept in general secondary education
institutions in order to understand how
parents are familiar with the Concept
of Reform, how much they support it
and how they assess its effectiveness.
The research was carried out by the
State Scientific Institution "Institute
of Educational Analytics" with the
participation of the State Scientific
Institution "Institute for Modernization
of Educational Content" and with the
support of the Ministry of Education

and Science of Ukraine. This study also
aimed to record the first year of the NUS
reform implementation and to identify
relationship between a number of the
NUS components and pupils’ expected
learning outcomes.

The purpose of the article is to
analyze the results of the survey of
pupils’ parents as an integral part
of the study and an effective tool for
monitoring the implementation of the
NUS conceptual foundations.

Nationwide  research  of the
process of implementing the NUS
Concept of the in general secondary
education institutions was conducted
in compliance with the Order of the
Ministry of Education and Science of
July 09, 2019 under No. 943 from 15
to 25 July 2019 [4]. Its participants
(respondents) were primary school
teachers, who taught in the 1st grade in
the 2018-2019 school year, as well as
parents of first-graders. The study was
conducted using the online survey tool
Google Forms.

Among the objectives of the survey,
in the area of parents' interviews, was
to find out the presence or absence of
a difference in the number of parents
satisfied with the educational results
(hard skills, soft skills) of their children
in urban and rural areas; identifying
the relationship between parents' trust
in school/teachers, as well as parents’
satisfaction with the results of pupil's
education from parental awareness in
the ideas of reform; establishing the
impact of parent-teacher interaction
on their pupil's learning outcomes
on parents' satisfaction with learning
outcomes.

To fulfill the research tasks, a
questionnaire for parents was developed
by the working group, which consisted
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of six blocks. The questionnaire used
closed questions, closed questions
with answer options and closed with
rating scale. It should be noted that the
working group included experts and
developers of the State Standard of
Primary General Education and typical
educational programs for grades 1-2
of the NUS. Thematic and substantive
distribution of the questionnaire is
presented in the table.

The study involved about 10
thousand (9996) parents of pupils,
more than 60 % of them indicated
that children attended secondary
schools located in urban areas, in
particular 32,9 % - in large cities (with
a population of over 250 thousand)
and 27,6 % - in small towns (with a
population of less than 250 thousand).
Slightly more parents took their child
to school for the first time - 56 % of
respondents, compared to 44 % of
parents whose children were already in
first grade. Only 14,3 % of first-graders
did not attend preschool. Among the
knowledge and skills that children had
before going to school, the parents'
answers were distributed in the
following way. Most parents (over 90 %
and 80,9 %, respectively) noted that the
child knew that she/he lived in Ukraine
and could operate independently with

a tablet/smartphone (for example,
turning on cartoons, playing games,
setting an alarm clock, etc.). Also,
according to parents, two-thirds of
children knew the letters and read
individual words, 44,3 % - wrote some
words, and 27,1 % - read sentences and
short texts. As for mathematical skills,
65,8 % of children were able to count
up to 10 before school, and 40,8 % -
up to 100. Only one in ten children
independently determined the air
temperature by thermometer and time
by the clock. The detailed distribution
of parents' answers to questions what
the child knew and could do before
going to school is presented in Fig. 1.
Answering the question, did their
children like going to school, two-
thirds of parents said "yes, they liked"
and almost 24 % said that they "rather
liked." Less than 1 % of respondents
noted that the child did not like going to
school and less than 4 % - "rather did
not liked". Among the reasons why first-
graders liked school, almost 70 % of
parents indicated that the child liked the
teacher; 64 % indicated that the child
had friends in the class. Almost half of
the parent respondents said that their
child enjoyed exploring, observing and
learning. Also, 46,4 % of first-graders
liked classmates, and 43,9 % of children

Table

Content of the questionnaire for parents

Name of the survey block

List of questions

1. General information about the respondent (socio-demographic block) 1,2
2. General information about a child who graduated from the first grade in 2019 3-6
3. Child at the school 7-10
4. Parents' interaction with school 11-12
5. Educational achievements of the child 13
6. Awareness of NUS reform / support for reform 14-16

Compiled by the authors in accordance with the thematic blocks of the nationwide study of
the NUS Concept implementation in general secondary education institutions.
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Knew the letters, read individual words

Read sentences and short texts

Write some words

Counted to 10

Counted to 100

Knew some words/expressions in foreign language
Independently operated a tablet/smartphone
Independently determined the time on the clock

Independently determined the air temperature
by thermometer

Knew, that she/he lives in Ukraine
Express some track in familiar area
Knew names of week days, name of month

Told about events from her/his own life, following
the sequence of presentation

I 663
7

I
N 68
P 408
P 399
P eo9
P 126

B 102
] 010
P 468
I s
P 69

Fig. 1. Distribution of parents' answers to questions what the child knew and could
do before going to school, %

Compiled by the authors based on the results of a survey of pupils' parents of the nationwide
study of the NUS Concept implementation in general secondary education institutions.

liked the school because there were lots
of different games, 40, 8 % - could play
and learn with LEGO at school (Fig. 2).

Based on the child's emotional
and psychological state during the
first grade, the researchers took the
children's stories at home, asking
parents how often a first-grader told
about certain aspects of school life, both
enthusiastically and with inspiration,
and vice versa - about what the child
complained at home.

According to the parents, every
day their child spoke enthusiastically
and with inspiration about classmates
(almost 70 % of respondents); about
teachers (56,1 % of respondents);
about the good attitude of the teacher
(almost 44 % of respondents); about
mathematics lessons (almost 50 % of

respondents); about literacy lessons
(almost 45 % of respondents); about the
lessons "I explore the world" (43,5 %
of respondents). At least once a week,
first-graders enthusiastically and with
inspiration talked about art lessons
(over 50 % of parents); about physical
education lessons (49,4 % of parents).
Also, at least once a week, according
to 40 % of respondents, children
shared their impressions of the school
premises, the classroom, toys, books,
equipment in the classroom. 36,4 % and
31,0 % of parents, respectively, reported
on the morning cycle and their child's
participation with enthusiasm and
inspiration every day or at least once a
week. The detailed distribution of the
parents' responses to the enthusiastic
first-grade stories is presented in Fig. 3.
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Child likes classmates

S
o
~

Child likes teacher

69,0

Child has friends in class

There're many different games at school

It was possible to play and learn with LEGO

Child enjoyed to learn at school

Child enjoyed to explore and observe

Child enjoyed to do exercises in copybook

Child likes new school stuff and school equipment 0,1

Fig. 2. Distribution of parents' answers to the question, what, in their opinion,
was the reason why the child liked to go to school, %

Compiled by the authors based on the results of a survey of pupils' parents of the nationwide
study of the NUS Concept implementation in general secondary education institutions.

About teachers 56,1 34,3 2614
About school, classroom TS 39,5 11,5 89
About toys, books, 29,4 38,2 90 58

classroom equipment

his/her participation in it 36,4 el 110

About vyhat they did 489 35,7 3724
in math class
About what they did
in literacy lessons e S0 ol 3.1
About what they did in lessons 435 42,0 3521

"l explore the world"

s sducston ITNEEIERY S =50

in physical education 28,8 49,4 55 3,2
About what they

did in art lesson 31,5 51,3 3,7 24

m Every day m At least once a week m At least once a month = Several times in six months  Never

Fig. 3. Distribution of parents' answers to the question that the child often talked
about at home with enthusiasm and inspiration, %

Compiled by the authors based on the results of a survey of pupils' parents of the nationwide
study of the NUS Concept implementation in general secondary education institutions.
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Regarding children's complaints,
according to the parents' answers, only
every tenth first-grader complained
almost every day that the teacher did not
ask him/her today. However, children
never or almost never complained
during the first grade that their
proposal/question was not reacted to
by teachers or classmates (62,5 %), that
school is boring and they did not want
to go there (59,1 %), that other children
did not want to work with him/her in
the group (58,7 %) (Fig. 4).

The pedagogy of partnership as
one of the conceptual foundations of
the NUS is called to "help to reveal
and develop the abilities, talents and
possibilities of each child based on
the partnership between the teacher,
pupil and parents" [1, p. 14]. Almost
half of the parents had direct contact
with the teacher who taught the child
several times a week, and 29,5 % of

the parents - once a week. One in ten
respondents reported attending school
several times a week, while almost half
of the parents never attended school.
About 60 % of parents attended parents’
meetings a couple of times a quarter.
Several times a week, 29,6 % of parents
communicated by phone with a teacher
on study questions, and 37,0 % - in the
Viber groups, social networks on issues
related to the class. About half of the
parent respondents indicated that they
almost never communicated directly
with the management of the school
where the child studied (Fig. 5).

Most often, the parents of first-
graders spoke to the teacher about the
child's success (82,2 % of respondents)
or to warn about the child's absence
from school (51,9 % of respondents).
About 40 % of parents had to contact
with teacher about their child's behavior.
Almost every fourth respondent stated

| was abused by classmates [ 25,0 18,8 28,7

| was not asked by my teacher today

10,9 27,2

Another children didn't want to work
with me in the group PEINER] - 10,5 58,7
Teachers/classmates didn’t react -
to my propositions/questions 2. — L2

It's boring at school. | don’t want go to it BN - 13,8 59,1

m Almost every day m At least once in a week m At least once in a month

Several times in a year © Never/almost never

Fig. 4. Distribution of parents' answers to the question of what the child complained
about at home, %

Compiled by the authors based on the results of a survey of pupils' parents of the nationwide
study of the NUS Concept implementation in general secondary education institutions.
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Attending lessons at the school where
the child studied

Direct communication with the teacher
who taught the child

Communicate directly with the management

4953 15,3 22,3
of the school where the child studied

Attending parent meetings gl 21,7

Communicating by phone with a teacher
on education issues

Communicating by phone with a teacher
in Viber groups, in social networks
of questions concerning a class

m Several times a week
Once in a month

10,2 | 9,4 SV NN WA

H Once in a week

Twice in a quarter

49,3
47,3 29,5 I 10,1 6,6 0,7
48,3
59,3 3,1
29,6 19,8 . 170 123 114
37,0 29,1 8263 13,8

m2-3 times in a month
Almost never

Fig. 5. Distribution of parents' answers to the question of how often during the school
year they interacted with the school where their child studied in an appropriate way, %

Compiled by the authors based on the results of a survey of pupils' parents of the nationwide
study of the NUS Concept implementation in general secondary education institutions.

that the purpose of communicating with
the teacher was to clarify the school
assignment or get advice on additional
learning materials useful to the child,
and every fifth respondent offered help
in organizing children's leisure (or
other assistance). In order to consult
on the development of one of the child's
cross-cutting skills, 14,1 % of parents
most often consulted in order to obtain
clarifications about the organization
of the educational process in NUS -
12,5 % of parents, and to discuss the
conflict situation - 12,1 %. Only 7,9 %
of respondents said that they most often
had a conversation with a teacher to
obtain an explanation on the material
support of NUS, and 2,9 % - in order to

attend a class. Correlation analysis was
used to examine whether the level of
parent-teacher interaction on a child's
performance depends on the level of
parental satisfaction with the results of
the education. No such relationship was
found.

Parents, as participants in the
educational process, are also respon-
sible for the development of their child
on an equal basis with the teacher.
During the child's education in the first
grade, the largest proportion of parents
(67,6 %) noted that they spent a lot of
time with their children relaxing and
walking in nature. Almost the same
number of parents (less than 60 %)
indicated that when spending time
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together with first-graders, they had
fun (amusement park, playland, games
at home, watching movies, cartoons -
58,4 %); do some housework (cooking,
crafts, cleaning, planting, digging, etc. -
58,3 %), and also did school work
(58,1 %). Visits to cultural institutions
were relevant for one-third of parents
(33,4 %). More details about spending
time together during the child's
education in the first grade can be
found in Fig. 6.

The correlation analysis carried out
did not show a relationship between
the responsibility of parents for the
development of the child (according to
the indicators of spending time with a
school child) and the results of pupils'
education (based on the indicator of
pupils' educational achievements).

To evaluate the educational achie-
vements of their children, parents
were offered a scale ranging from "very
well" to "unfortunately not good". Most

parents rated their child's educational
achievements in different competences
at the end of the first grade as "very
good" and "quite good", namely:

e add / subtract numbers within
10 - 95,8 % of respondents;

e distinguish the main geometric
figures - 95,1 % of respondents;

e tell about the weather or natural
phenomena, with the results of their
observations - 89,2 % of respondents;

e count and compare numbers in the
range of 100 - 87,3 % of respondents;

e orient in time (in days of the
week, the sequence of months, seasons,
precedence-following phenomena -
82,4 % of respondents;

e read short text according to the
intonation of the sentence - 80,4 % of
respondents;

e with respect for others to defend
their position - 78,4 % of respondents;

e navigate and operate in monetary
units - 77,5 % of respondents;

Performed some common tasks of interest to you _ 443
Did schoolwork
Read books, discuss them

Rested, walked in nature

Visited cultural institutions (cinema, concert, _ 67,6

theater, exhibitions, etc.)

Had fun (playland, games at home, watching movies, _ 334

cartoons)

4
Engaged in something on the housekeeping (cooking, _ %8
Crafting, planting, Cleaning, dlgglng, etc.) _ 583

Played various games (board, role-playing,

mobile, developmental, educational) _ 49,0
Engaged in creative activities (painting, modeling,

beadwork, home performances, etc.) _ 45,3
Designed something (from designers, improvised _ 40,9
products, natural materials) !
Fig. 6. Distribution of parents' answers to questions about classes during
the joint time during the child's first grade, %

Compiled by the authors based on the results of a survey of pupils' parents of the nationwide
study of the NUS Concept implementation in general secondary education institutions.
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e discuss what they have read and
expressed their views - 76,4 % of

respondents;

e collaborate in a team - 75,9 % of
respondents;

e organize their activities - 75,9 % of
respondents;

e presenttheir own creative products
to others - 75,3 % of respondents;

e write down under dictation words,
sentences, explaining the choice of a
letter - 74,1 % of respondents;

e create a coherent text of several
sentences that explains what this text is
about - 69,4 % of respondents;

e initiate class or intra-group
activities (hiking, competitions, games,
environmental improvement, etc) -
65,3 % of respondents.

However, among the expected
educational outcomes after the first
grade, the highest proportion of
children is not quite good (27,5 %) and,
unfortunately, not good (7,2 %) able to
initiate class or intra-group activities
(hiking, competitions, games, improving
the environment, etc.) (Fig. 7).

It is worth noting that the analysis of
the results of parents' answers suggests
that there is no significant difference

Add/subtract numbers within 10 G 25 RS 5 07
Count and compare numbers within 100 A7 426 109 1.9

Navigate in monetary units and operate with them SO 245y

19,7 28

Distinguish basic geometric figures | NG CHINN ST Ia,30,6
Read a short text, appropriately intoning the sentence NSO 43 g 169 27
Discuss what you read, express your attitude [INZSZI 480 203 33

Write under dictation words, sentences,
explaining the choice of letter

22,1 38

Create a text from several sentences | ———— IS —— 256 50

that explains what this text is about

Orient in time (in days of the week, sequence sEsI 456 154 23

of month, seasons, precedence-following higher)

Talk about the weather or natural phenomena, | SO — 00 ] 7

citing the results of their own observations

Initiate class or intra-group activities (hikes, competitions,
games, environmental improvements, etc.)

ez a2 775 72

Present the products of their own creative g 482 202 45

activity to others

With respect to the other to defend his position [EZEISINNSTSy 185 31
Organize their activities [IZSEINS05 20,6 35
Collaborate in a team ZSHANNNSOSTR 2056735

= Very well ® Quite well

Not too well

Unfortunately, not well

Fig. 7. Distribution of parents' answers to questions about their children's educational
achievements at the end of the first grade, %

Compiled by the authors based on the results of a survey of pupils' parents of the nationwide
study of the NUS Concept implementation in general secondary education institutions.
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in the number of parents who rated
educational achievement as "very good"
/ "quite good" and "not very good" /
"unfortunately not good", according to
the indicator "village/city".

Regarding  parents' awareness
of the NUS reform, almost the same
number of parents are both fully and
partially familiar with the main ideas
of the NUS reform (42,5 % and 43,8 %,
respectively). However, about 10 %
of respondents found it difficult to
answer this question, choosing the
option "difficult to say". Only 4,3 % of
respondents said they were unfamiliar.
A correlation analysis was also carried
out, as a result of which no correlation
was found between the degree of
awareness of parents in the NUS reform
and the level of their satisfaction with
the results of their children's education.

In order to identify the most
problematic  issues  related to
their children's learning, such as
the decline in the achievement of
languages and mathematics, the loss
of interest in learning, the difficulty
of communicating with the teacher

or classmates - the researchers asked
parents to rate on a scale from 1 to 5
(where "1" - there is no risk, and "5" -
very high risk), how high the risk is
that in the second grade their child
may have these problems. The answers
to this question is a definite indicator
of parents' confidence in the school/
teacher. In general, most parents trust
the school/teacher because they are
confident that their children will not
have the above problems in the next
school year. At the same time, almost
a third of parents estimated the
probability of a decrease in language
performance by two points, as well as
aloss of interest in learning - 30,9 % of
respondents, and 28,8 % of parents - a
decrease in math performance (Fig. 8).

Also based on the correlation
analysis, it can be stated that there is
no relationship between the trust of
parentsinthe school/teacher (according
to parents' answers to questions about
possible risks of problems in learning
and communication in the second
grade) and the level of awareness in the
ideas of the NUS reform.

Reducing the success of the languages 47,7 324 -4,9 31

Reducing achievement in mathematics

Loss of interest in learning

Difficulties in communicating
with the teacher

Difficulties in communicating
with the classmates

m 1 (no risk) =2

53,6 28,8 47 25
49,6 30,9 -5,1 2,7
77,7 12,1 .3,3 15
67,6 18,7 .4,1 16

m3 4 5 (high level of risk)

Fig. 8. Distribution of parents' answers to the question of how high the risk
is that in the second grade their child may have such problems, %

Compiled by the authors based on the results of a survey of pupils' parents of the nationwide
study of the NUS Concept implementation in general secondary education institutions.
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Parents were also asked to rate
on a scale of 1 to 5 (where "1" is the
least acute problem, "5" is a very acute
problem), how acute in the school where
their child is studying, certain problems
arise. Only 12,2 % of parents consider
the provision of textbooks to be an acute
problem, and 9,4 % of parents consider
the provision of educational game kits to
be a problem. The least acute problem
among respondents is the consideration
of the position of parents in solving
school issues (Fig. 9).

Thus, parents' survey, as part of a
nationwide study, made it possible to
identify the main trends in the process
of implementing the New Ukrainian
School Concept in general secondary
education institutions.

Following the objectives of the
survey in the part of parents' interview,
it was found that there is no significant
difference in the number of parents
satisfied with the results of their
children's education, on the indicator
"village/city"; and the level of parental
satisfaction with the results of pupils’
education does not depend on the

Providing class library with fiction _ 16,2

level of awareness of the NUS reform.
Also, the results of the study showed
no relationship between the awareness
of pupils' parents in the NUS reform
and the trust in the school/teacher;
interaction of parents with the teacher
on the child's performance and parents’
satisfaction with learning outcomes;
parental  responsibility for  the
development of the child and the results
of the pupils' education.

However, the results of the study
revealed that the children liked and
rather liked going to school. Among the
main reasons why the child enjoyed
attending school is the teacher he/she
liked, as well as the new friends who
appeared in the class. The attitude of
parents to the new school is an indicator
of a successful start of the NUS reform.
Most parents evaluated the educational
achievements of their child on different
competences at the end of the first grade
as "very good" and "quite good".

Interviewing the parents of pupils
in the NUS context is an important part
of evaluating the effectiveness of the
reform itself, as it provides feedback to

10,2 8,1

providing texvooks | ESSIIE 63 122

Providing a class library with informative
reference books and magazines

Taking into account the views of parents
in solving school problems

m ] (the least acute problem) m2

e R T
Providing the class with educational game sets _— 16,7
I 253 145 55 3

3

10,8 8,8

11,1 94

4 5 (the most acute problem)

Fig. 9. Distribution of parents' answers to the question of how acute the following
problems are at school, %

Compiled by the authors based on the results of a survey of pupils' parents of the nationwide
study of the NUS Concept implementation in general secondary education institutions.
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prevent and timely correct errors in the  different evaluation parameters. The
reform process. Itis planned to continue  survey of parents of pupils studying
the analysis of the obtained data, in  under the NUS reform should be made
particular, to investigate the presence regularly in order to make it an effective
and strength of correlation between instrument of reform.
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AHomayisa. Y cmammi npedcmagseHo demasjvHull aHA.i3 pe3ynbmamie onumyeaHHs
6ambKig y4His, AKI Haguarmucs 3a KoHyenmyaabHuMu 3acadamu Hogoi ykpaiHcbkoi wiko-
Au. OnumyeaHHs pecnoHOeHmI8 NPo8OAUNOCS 8 MENHCAX 3A2AAbHO0EPHCABHO20 00CAIOHCEH-
HA 3anposadicenHa Konyenyii HYIl y 3akaadax 3a2a1bHoi cepedHboi 0c8imu wasXoM aHke-
myeaHHsl, pesysbmamu 6y/10 0npaybo8aHO ma 8i3ya.iz08aHo 3a 00noMozow zpadikis
i diaepam. Take docsidixiceHHA npogodu/iocs enepuie, MoMy OMPUMAHA CMAMUCMUYHA
iHpopMmayis cayzysamume moukoro 8i0AiKy 0151 N0OAAbWUX MOHIMOPUH208UX O0CAIOHCEHb
wWodo 3anpo8adiceHHs KoHyenmyaabHux 3acad Hosoi yKkpaiHcbKkoi wkou 8 0c8ImHI0 npak-
muky. Ceped 0CHOBHUX pe3y/abmamis onumyeaHHs 8apmo gidMimumu 3a2a.10M nO3UMusHe
cmasieHHs1 6ambkis do pegpopmu HY I ma ii niompumky. Ha kopucmsb ybo2zo ceiduums moti
¢akm, wo Ginbwicmb 6amekie yuyHie 8i03HAYAE NO3UMUBHI 0C8IMHI pe3y/nbmamu ceoix
dimetl, cmeopeHHs1 NO3UMBHO20 NCUX0./10214YH020 MIKpOKAIMamy ecepeduHi HA84A/NbHUX
Ko/lekmugis, ujo cnpusie 3a00801eHOCMI y4HIi8 Hag4aHHAM. Ha ocHosl nposedeH020 aHANi3y
6y/10 3’9co8aHo, wjo 8IdCYmMHA 3HA4HA PIZHUYSA 8 KiibKocmi 6amuKis, 3a00801eHUX pe3yab-
mamamu HasuyaHHs ixHix dimetl, 3a NOKA3ZHUKOM «ces10/micmox. [100i6Hi docaidxiceHHs 3a-
n/aHo8aHo npogodumu U HadaJi, 30kpema 0151 8UsI8/1€HHS MeHJeHYill pO38UMKY 0C8IMHbOT
pedopmu Hogoi ykpaiHcbkoi wikou.

Kamouoei cnoea: Hoea ykpaiHcbka wikosa, oceimusi pedoopma, oceimmitl npoyec, nedazozika
napmuepcmsa.
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