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Abstract. Adequate financing of education is necessary to maintain an efficient system and
provide high quality education. The armed conflicts have a negative impact on economic
development, as a result, the available resources become limited. Usually, the education
sector is not a priority for financing, but educating the population remains important. The
purpose of our article is to determine the best practices of funding the education sector
during wars and armed conflicts. Our analysis of the impact of the wars and armed conflicts
on the economic development of the parties involved showed that the lack of funds leads to
the reallocation of the government expenditures towards military and defense sectors,
usually at the expense of others, including education. It has been established that the impact
of armed conflicts on the financing of the education sector is determined by several factors,
in particular, the drop in economic growth rates, the disruption of trade relations, and the
reallocation of expenditures from other sectors to defense and the army. This means that the
state requires external help to finance educational sector. Globalization caused the growing
interdependence of the national economies, so the neighbor countries are particularly
interested in resolving that conflict and supporting the afflicted party. As such the interna-
tional community created a program to support education development in emergencies
(including natural disasters, wars, armed conflicts etc.) and practical recommendations for
theirimplementation. There are several parts of the program for different scenarios including
creating temporary facilities to provide preschool and school education, and relocation of
the children (including abroad) for the purposes of subsequent repatriation or integration.
As a result, the external support includes official development aid (financing the education
sector of the recipient) and providing aid to the refugees. It has been established that at the
moment only 29 countries are donors of the official development assistance in the field of
education, and most of it is provided by 5 countries. On the other hand, most of developed
countries have established practices to provide help for education of the migrants and
refugees.

Keywords: financing education, martial law, education for all, armed conflict, official
development aid, humanitarian aid.

JEL classification: 121, 123.

DOI: 10.32987/2617-8532-2022-3-104-118.

Wars and armed conflicts are costly
in several ways, most of which are
obvious and easy to assess. Less evident
disruption is the educational process, as
the population of school age faces issues
while trying to achieve the desired
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level of education. This issue is likely to
impact not only the tertiary education
students forced to join the army but
also the students of school age. During
wars, the civilian population is severely
hit, so physical access to schools may
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be impeded by bombings, fighting,
army requisitions, and transportation
difficulties. In addition, casualties and
the loss of income for the families
may prevent a transition into tertiary
education even when the war is over.

More so, the armed conflicts tend to
change the spending priorities of the
governments, leaving the education
sector without sufficient resources for
efficient and successful performance.
The military aggression by Russia left
the education sector of Ukraine in a
precarious position. While it was one
of the top priorities during the time of
peace, it is not possible to maintain the
same level of financing during the war.
As such, it is important to determine the
possible ways to provide comprehensive
and high quality education under the
constraint of reduced funding.

Recently, the topic of the impact
of military conflicts on the education
sector and its financing became more
widespread. It was caused by the
fact that empirical studies confirmed
that wars and armed conflicts greatly
impact the accessibility and quality of
education due to several factors.

The purpose of our article is to
determine the best practices of funding
the education sector during wars and
armed conflicts.

A history of conflicts has been
shown to impose large economic and
social costs for all the parties involved.
The consequences vary from the loss
of human life, human capital, and
destruction of infrastructure, to political
instability and further uncertainty that
prevents investment and economic
growth. Another issue stemming from
the conflicts is the shortage in public
finances, as a part of the tax base is
destroyed lowering revenue while

raising military expenditures. As a
result, fiscal deficits and public debt
increase, but it happens while resources
are diverted away from social spending.
It needs to be noted that the last time
as many developed countries were
involved in the conflict was during
World War Il because recent local armed
conflicts and civil wars were mostly
focused in the developing countries
while the developed countries were
not involved and could offer swift and
substantial help. More so, the education
systems of the involved countries were
not very developed so the required
expenditures were not high.

The empirical research showed that
during the 1980s there was a visible
decline in primary school enrolment
rates, and most of them happened in
the countries afflicted by armed conflict.
Furthermore, it was proved that armed
conflict became one of the major
obstacles to achieving the Education
for All goals, established in 1990 by the
international community. The loss of
schooling for children and young people
was caused mostly by the destruction or
closing of schools, and the displacement
of the population and the teachers.
Schools and teachers became deliberate
targets in wartime [1].

Another empirical evidence of the
impact of armed conflicts on education
is the situation in sub-Saharan Africa.
Overall, in recent years, about a third of
the countries in the region experiences
some form of conflict.

Such conflicts may pose an additional
challenge at the regional level, due to
their potential spillover effects (Fig. 1).
There are several possibilities such
as a direct spillover effect (attracting
neighbors) and indirect spillover effects
(economic activity or social strains). It
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Figure 1. Potential spillover effects of the armed conflicts

Created by the author.

was determined that conflicts in sub-
Saharan Africa are usually persistent,
although the duration of conflicts varies
considerably across the region. The
displacement of the population is one
of the major consequences of conflicts
in sub-Saharan Africa. The region
involved in the conflict has significant
economic, fiscal, and social costs, but
the nearby regions are forced to shelter
the displaced people. Another result of
the conflicts is that real GDP growth is,
on average, about 2,5 percentage points
lower where there is conflict.

The empirical analysis confirmed that
the causes of the decline in productivity,
investment, and export growth include
greater security concerns; displacement
of skilled labor; disruption of trade;
destruction of human capital and physical
infrastructure; a rise in economic and
political uncertainty; disruption and
weakening of institutions.

The destruction of human capital
can be measured by the impact on
the education and health sectors. For
example, primary school enrollment
rates for girls and boys on average
dropped by 13 and 9 percentage points
respectively.

The most important issue is the
impact of the conflict on the public

budget revenues and expenditures.
This significantly limits the ability of
the respective government to respond
to conflicts efficiently, leading to the
aggravation of their economic and
social costs. It was determined that the
revenues are reduced by destroying the
tax base, disrupting economic activities,
and decreasing tax administration.
The expenditures include reallocation
towards higher military spending
even if total public spending does not
increase significantly [2]. We can make
a conclusion that the reduction of the
expenditures for education during
the armed conflict is unavoidable and
can be offset only by international
financial aid. To lessen the harmful long-
term economic effects of the conflict
it is necessary to protect social and
development spending and maintain
efficient institutions.

To assess the consequences for
the education sector of Russia’s
armed aggression against Ukraine
we should study the results of World
War II. It was determined that World
War Il caused a significant decrease in
educational attainment for those who
were of elementary school age during
or immediately after the conflict. The
empirical evidence presented by the
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researchers [3] who compared the
facts for four countries, including two
directly involved (Austria and Germany)
and two with the spillover (Sweden
and Switzerland), demonstrates that
the magnitude of this educational loss
was about 20 % of a year of schooling.
The authors estimated the effect for
those being born during the thirties,
compared to those being born in the
previous or subsequent decades in
the above-mentioned two German-
speaking countries.

Until recently, the majority of ongoing
armed conflicts were concentrated in
the developing and the least developed
countries that had no possibility to
support their education systems. The
understanding of the importance
of education by the international
community led to the creation of the
international program Education for All
(EFA), and its revision in 2000 caused
the adoption of the Dakar Framework
for Action, which identified conflict
as «a major barrier towards attaining
Education for All» [4, p. 19].

During conflicts, the key issue to
reaching EFA goals is the lack of an
effective, widely accepted policy or
strategy to address the dual problems of
weakened governments and the lack of

clear mandates and coordinated action
plans for an international response.
International agencies have mandates
for refugees to provide assistance for
education using international funding.
But the responsibility for education in
countries undergoing conflict belongs to
national and local education authorities.
Such a situation created the concept
of emergency education and its support
by the international community. The
issue is that it consists of a range of
initiatives without detailed practical
solutions. The general complaint is that
the commitment of governments to
education is rather questionable. For
example, teachers are fortunate to be
paid. Schools are lucky if they are not
attacked and looted. Education is often
not a priority during conflict situations.
The major humanitarian NGOs and
UN agencies proposed a simplified
emergency education model that
addresses the challenge of establishing
an education system under duress.
Sadly, it is applicable mostly in refugee
camp settings. There are three phases of
the Framework for Education Programs
in Emergencies: safe spaces and
recreational activities (Phase I); non-
formal education (Phase II); and formal
education (Phase III) (Fig. 2) [5].

Phase | Phase Il Phase llI
T
I |
f
sS:cS:i\ia?:r Teachers' Creating Creating Skill Education for Education for
chiIeren training infrastructure infrastructure development repatriation integration

Figure 2. Phases of the Framework for Education Programs in Emergencies
Created by the author based on the Framework for Education Programs in Emergencies [5].
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The aim of Phase I is to establish
areas of safety for children, to register
children for organized recreational and
expressive activities like sports, art
and drama. Another part is the teacher
training and developing a primary
school structure. The purpose of Phase
Ilis to «promote social reintegration and
development of cognitive/social skills
by affected children and youth through
structured non-formal education activi-
ties» [6, p. 14].

The UNHCR’s Guidelines for Educa-
tional Assistance to Refugees propose to
divide Phase 1l into Phase 3A (the period
of the refugees’ exile will be short) and
Phase 3B (or «Adjustment to Extended
Stay»). Phase 3A focuses on the «normal»
curriculum (from the home country), to
help prepare for repatriation.

The issue with Phase 3B is to
determine the ultimate purpose of
education for that period. There is
a choice between repatriation or
integration. The best possibility is to
«mix» it to accommodate both outcomes.

The effective emergency education
approach includes pre-school for
young children. It aims to stabilize
young children and provide them with

Humanitarian aid

structure. Among the most important
components in all of this work is
successfully meeting the challenge of
addressing the psychosocial needs
of war-affected students (and, where
possible, their parents or guardians), as
well as their teachers.

There are two approaches to this
issue that are most widespread. The
first one is to continue providing formal
education to children. It is based on the
concept that schools provide structure,
an environment of normalcy, intellectual
stimulation and, give parents time for
work. It also provides a replacement for
idle time. The second approach supports
expanded curricula as to engage children
to the full extent.

Thus, it becomes obvious that
countries involved in the armed conflict
are notable to finance education on their
own. They require external financial aid.
There are several frameworks to fund
the gap for education in emergencies
(Fig. 3).

The financing frameworks are used to
fund all educational levels and are com-
plementary rather than exclusive [7].

1. Humanitarian aid in the form of
consolidated requests for funding. It was

V'S

Household
expenditures

Frameworks for financing
‘ the gap for the education ’

in emergencies

Development
assistance

v

Domestic spending

Figure 3. Key frameworks for financing education gaps in emergencies

Created by author based on [7].
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noticed that education in this context is
consistently underfunded. For example,
in 2013, only 34 % of education funding
requests got financing (2,4 % of total
aid), and a gap of US$239 million was
not funded. Over the period 2006-
2013, education made up an average
of 4 % of requests but received only
2,3 % on average of funding received.
Humanitarian funding includes only UN
and international NGOs.

2. Development assistance plays a
dominant role in aid to education as
donor funding is a large proportion
of public expenditure on education in
some countries. There are 25 countries
in which more than 10 % of public
expenditure on education is from donor
spendingand in Liberia and Afghanistan,
this figure is more than 40 %.

3. Domestic Resources are the single
largest source of funding for education
across all types of countries. Data on
overall government expenditure on
education is available but generally
does not include a specific breakdown
of domestic government expenditure on
education during and after emergencies.

4. Household Expenditure contri-
butes to education when money is
available. And that the poor may do so
disproportionately compared to the
better off.

For a long time, international
financial aid for the countries involved
in armed conflicts remain unsystematic
and unorganized. It was a reaction to
requests and it was usually insufficient.
Adopted in 2000, the Dakar Framework
for Action gave a start to significant
improvements in the field of education
in emergencies. There are 5 key
factors, contributing to it, such as the
development of common standards,
gathering a literature and evidence base,

establishing professional networks,
growing recognition of the issue, and
mainstreaming of education response.
For example, as a result, the Inter-Agency
Network on Education in Emergencies
(INEE) was created to include several
international organizations that already
are engaged in financial aid in cases
of emergencies. The researchers [8]
consider that the reason for the INEE
efficiency includes 3 features, such as it
is non-operational, meaning that it's a
framework for collaboration and sharing
of experience; it is virtual in nature; the
main part of the network is formed by
institutional members.

As a result of the INEE efforts the
standards were created and divided into
5 parts (the INEE Minimum Standards
for Education: Preparedness, Response
and Recovery) [9]:

1. Foundational Standards;

2. Access and Learning Environment;

3. Teaching and Learning;

4. Teachers and other Education
Personnel;

5. Education Policy.

As international financial aid
dependsonthesituationandisnotinany
way periodical and guaranteed, there
are no steady publications to reflect
this topic. The most comprehensive
source of statistics is the UNESCO Global
Education Monitoring Report which is
dedicated to this topic. Up to date, there
were two issues:

- The 2011 EFA Global Monitoring
Report «The hidden crisis: Armed conflict
and education» examine the damaging
consequences of conflict for the EFA goals.
The main purpose of the research was
to assess the armed conflicts and their
impact on education, to determine what
to consider an armed conflict, to create
an agenda to protect children during
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conflicts, and their right for education
and to aid in restoring education systems
after the conflict is over. It became
the first comprehensive report about
international support towards the parties
of the conflict.

- The «Global Education Monitoring
Report 2019: Migration, Displacement
and Education - Building Bridges,
not Walls» focuses on the theme of
migration and displacement. It was the
first comprehensive try to distinguish
different types of displaced persons.
It was a reaction to the migration and
refugees crisis in Europe and the USA
as there are a lot of migrants who are
trying to bring their families with them.
[t was shown that it was necessary to
adjust education curricula as newcomers
were rather behind in many aspects
of education. As a result, the schools
accepting migrants required additional
funding to perform efficiently [10-12].

The source for the data on the official
development aid is OECD Database.

The dynamics of the national
expenditures on education across the
world since 1999 were somewhat
uneven (Fig. 4).

The period from 1999 to 2008 was
marked by strong economic growth in

o B, N W b U O

World Low income

countries
w1999

55 5.6

5
4.6 4,4 4,4
38 4
25 I

Lower middle
income countries

developing regions. Rising wealth, in
turn, increased government revenue
and boosted education spending.
Financial and economic  crisis,
intensification of the armed conflicts,
and natural disasters led to a decrease
in expenditures by 2017.

Development assistance is a key
element in the EFA financing archi-
tecture. This is especially true for low-
income countries facing large financing
gaps. In 2005, donors made a series
of commitments to increase aid. For
example, at the Gleneagles summit, 8
principal donors from the EU countries
promised to donate up to 50 billion
USD (in 2004 prices) more by 2010,
intending to allocate more than half
of that increase to Africa. Sadly, that
promise was not kept. According to the
EFA Global Monitoring Report 2011,
the official development aid (ODA)
allocation was mostly for the countries
with low income (Table).

To support the least developed
countries, the United Nations tried
to establish the aid target for donors
depending on their GNI (gross national
income). The goal was to donate 0,7 %
of the GNI. By 2010 only five countries-
donors achieved this target. Most others

5,4
47 45 : 42
I 4,1 I I
Upper middle High income
income countries countries
2008 m 2017

Figure 4. Public education expenditure by country income group as a share of GDP, %

Created by author based on: [10; 12].
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Table
Total disbursements of aid to education, millions USD
X Total aid to education disbursements
Groups of countries

2002-2003 2007 2008
World 7257 11697 11410
Low-income countries 2308 3802 3662
Lower middle-income countries 3078 4622 4605
Upper middle-income countries 1094 1618 1622
High-income countries 30 57 30
Unallocated by income 747 1599 1490

Source: [12, p. 107].

adopted the goal for 2005 as their target.
The EU countries as a whole established
as a goal to allocate 0,56 % of collective
GNI but no less than 0,51 % per country.
But it is doubtful that most European
countries will be able to achieve and
maintain this goal. For example, for
some years several European countries
including Sweden, the Netherlands and
the United Kingdom, managed to donate
up to the target amount but it was not
constant. Germany and France donate a
lot but are still below their commitment.
[taly is among the least involved donors
at 0,16 % of GNI. Japan and the USA are
not even trying to declare and achieve
their targets, the aid depends on the
economic situation and is not a priority.
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The financial crisis is weakening
some donors’ commitment to the
international aid targets. Uncertainties
over future aid levels have worrying
implications for financing in edu-
cation and other areas. With many
low-income countries facing acute
fiscal pressures, aid has a vital role
to play in protecting basic service
provisions. The danger is that cuts
in development assistance will slow
progress or even trigger setbacks in
human development as governments
are forced to cut spending (Fig. 5).

Recent aid data points in a worrying
direction for the EFA agenda. After five
years of gradual increase, aid to basic
education stagnated in 2008. In the

1999 2000 2001 2002 2003 2004 2005 2006 2007 2008 2009 2010 2011 2012 2013 2014 2015 2016 2017 2018 2019 2020

Figure 5. Total official development aid for education at 2000 constant prices,
millions USD

Created by the author based on: [13].
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case of sub-Saharan Africa, the region
with the largest EFA financing gaps,
disbursements fell by 4 % between
2007 and 2008. Factoring in the growth
of the school-age population, this
translates into a 6 % decline in aid per
child. This outcome calls into question
the level of donor commitment to the
pledges made at Dakar in 2000. While
aid commitments showed a slight rise in
2008, commitment levels often provide
a weak guide to disbursements.

00
Greece w0 9%6,15

Slovak Republic é:“’

Iceland g%
Czech Republic | jo23
Slovenia ' ¢%%°
Sweden L 342006
Finland p i;/gl%
Luxembourg ! 1355%

Ireland ; 4@363;47

Portugal | = é%é%

W ‘6033
Netherlands = i
Spain

= 62,08
= 78,32
New Zealand -35;52 3
90,22
Canada i
Denmark ™% %%,
Hungary *F 114,56
: . w1198
United Kingdom W
Poland 12862
Switzerland >34
Belgium -_6011}?3
Australia S mgéeos
Austria =" >
— 00,84
Italy -258‘7&

Korea [ 334

Norway wzﬁg /59

—
Japan 622,9

409,35
393,22

751,12

864,97

I 1183,22

The levelling-off of aid in one year
does not necessarily signal a new trend,
but it does reinforce three long-standing
concerns over development assistance
for education: a narrow base of major
donors, the low weight attached to
basic education and the level of the aid-
financing gap. The narrow donor base is
a source of potential instability in EFA
financing (Fig. 6).

For the period 1999-2020, more
than 60 % of ODA for education was

m 2020 2010 m 1999

USA ﬂ "1352,68

I 329,05

1653 j13830 93

I 1496,23

Figure 6. Official development aid for education by donor countries, millions USD
Created by the author based on: [13].
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from 5 main donors and even then their
contribution varied greatly. An obvious
corollary is that even small shifts in
priority by one or two of these donors
can have very large aggregate effects
on aid flows. From 2007 to 2008, aid
to basic education from the United
Kingdom declined by 39 % and from
the Netherlands by 30 %. Without
countervailing increases from Spain and
the United States, overall disbursements
to basic education would have fallen
further. There is some logic to donors
specializing in aid to particular sectors
since this can reduce transaction costs
and strengthen impact. But there is little
evidence to suggest that major donors
are coordinating their efforts in the light
of global aid financing requirements
for education. Expanding the pool of
major donors would help contain these
risks and address the twin challenges
of increasing overall aid and reducing
volatility. The entry of emerging donors
could play a vital role in diversifying aid
to education.

As of 2020, 29 countries offered
their resources for the ODA in the
educational sector. For example, in
2020 five major donors provided 78 %
of the ODA for education meaning that

Other countries; 22 —

Norway; 4 —

Japan; 7

USA; 14

Germany provided more funds than the
24 donors combined (Fig. 7).
International aid can be efficient
support in conflict-affected countries. It
can aid the efforts of local communities
to keep access to education, offer the
finance needed to facilitate peace and
reconstruction efforts, and support the
development of education institutions'
capacity. There is a reason to increase
aid to countries involved in cycles of
violent conflicts. But the aid donors
prefer to exercise caution while offering
development assistance to affected
countries. The general purpose of aid
should be focused on reducing poverty
and extending opportunities in several
areas including education. Achieving
that purpose under the armed conflict
is inevitably difficult, it may require the
development of innovative strategies.
To supportthe education sector of the
affected country, international aid may
take the form of admitting refugees and
providing them with education. As it was
discovered, for the host state refugees
tend to cost more than immigrants, as
the latter are mostly adults looking for
gainful employment. Sizeable inflows of
the refugee include children and young
adults so it may require considerable

Germany; 35

~—

France; 18

Figure 7. Official development aid for education by donor countries in 2020, %

Created by author based on: [13].
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short-term expenditure on their basic
needs, language training and other
integration measures. The empirical
research on the economic impact of the
massive influx of refugees in Germany
demonstrated that there were short-
term costs of 0,5 % up to 1,5 % of GDP,
but it was forecasted that within 3 to
10 years the positive effects will be
able to offset the costs. The authors
calculated that it will be so, even if their
unemployment would be above 50 %
for 10 years and never drop below 35
% and the productivity being two-thirds
of the average productivity of German
workers [14].

In many cases, budget expenditures
depend on the number of students
enrolled. This allocation criterion may
be simple and transparent, butitignores
other measures and school features.

Schools enrolling high numbers
of refugee students are more likely to
require more funds. These students
need to overcome language barriers and
usually have a poorer socio-economic
background. They also often have lower
learning achievement, even considering
their socio-economic background, so
are more likely to repeat or drop out.

Additional funding for schools with
migrants would support measures ad-
dressing language barriers and other
challenges in order to improve their
academic performance. There are a few
examples of programs that incorporate
migrants as an explicit factor in school
funding. In Lithuania, schools receive an
additional 20 % for each national minority
student and 30 % for each immigrant
student in their first school year in
the country. The extra funds support
integration classes, bilingual education,
Lithuanian as a second language and
mother tongue instruction [15].

In the United States, the Department
of Education has allocated funds to the
Migrant Education Program since 1966.
A formula determining states’ access to
the funds is based on migrant student
count and per-student expenditure.

The support of migrant and refugee
education is not only based on the
funding formula as its amount is
rather insignificant. It was determined
that such students require additional
financial support to receive the same
level of education as the locals. As
a result, European countries offer
different additional frameworks to
provide more support to refugees and
migrants. For example, several countries
offer the municipalities a lump sum
grant to be allocated for students
adhering to specific criteria. Denmark
uses a socio-economic structure of the
students and Norway prefers to depend
on the share of immigrant children in
the school. After receiving the funding
the local government can allocate those
resources at their discretion. Denmark
tries to establish allocation on an
individual basis by engaging special
counsellors to work with immigrant
families. Switzerland allocated addi-
tional funding to schools that have
the most migrants for special learning
programs, including languages.

Additional support targets teachers,
who may have trouble connecting
with immigrant students and families
and respond by lowering education
and disciplinary standards, or not
responding at all. Germany funds
programs to recruitand mentor teachers
with immigrant backgrounds who can
then support immigrant students and
be cultural intermediaries with staff.
The main problem with the efficient use
of the allocated aid is that the schools

114

“OcsiTHa aHadiTuKa YKpainn” 2022 ¢ No 3 (19)



MDIKHAPOAHU OCBITHIV IIPOCTIP

involved are not the best regard for
learning programs offered, pedagogical
and administrative staff involved. That
means that efficient usage of the funds
received is limited. For those schools
increased demand for language teachers
and social-emotional support staff is
difficult to meet in the short term. They
require additional measures, including
better working conditions, and better
pay for the staff which is difficult to
achieve as the government is not ready
to provide that much money to them [16].
As a result, formula-based funding
is a means of helping schools carry the
higher cost of educating students from
disadvantaged groups. It needs to be
said that to save costs, most high income
countries do not include migration
status as a factor for allocation, be it
as part of the formula or otherwise.
The only criteria used to receive the
additional funding is the socio-economic
status of the migrants and refugees.
Conclusions. Governments during
armed conflicts wusually reallocate
available resources towards military
expenses. The education sector loses
national financing and requires external
help. The local household expenditures
and private donations are among the
possible sources, but they can't be
a steady way of incoming funding.
Another possible source is international
aid in the forms of humanitarian aid
and development aid. Humanitarian
aid is situational as well and is usually
rather limited. So the main focus of
incoming resources is the development
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now, most countries involved were
among the least developed, as such any
amount of aid was of huge help and led
to the significant improvement of their
education sector. Unlike them, Ukraine
has a highly developed and advanced edu-
cation system so maintaining that stan-
dard requires substantial financial aid.

1. Manuchehr, T. (2011). Education right of children during war and armed conflicts.
Procedia - Social and Behavioral Sciences, 15, 302-305. Retrieved from https://doi.org/

10.1016/j.sbspro.2011.03.090.

“OcsiTHs aHadiTuKa YKpainn” 2022 ¢ No 3 (19)

115



MIKHAPOAHUI OCBITHIV ITIPOCTIP

2. Fang, X,, Kothari, S., McLoughlin, C., & Yenice, M. (2020). The Economic Consequences
of Conflict in Sub-Saharan Africa. Retrieved from https://www.imf.org/en/Publications/
WP /Issues/2020/10/30/The-Economic-Consequences-of-Conflict-in-Sub-Saharan-
Africa-49834.

3.Ichino, A., & Winter-Ebmer, R. (2004). The long-run educational cost of World War II.
Journal of Labor Economics, 22(1), 57-87. Retrieved from https://doi.org/10.1086/380403.

4. UNESCO. (2000). The Dakar Framework for Action: Education for All - Meeting our
Collective Commitments (Including Six Regional Frameworks for Action). Adopted by the World
Education Forum, Dakar, 26-28 April. Paris, UNESCO. Retrieved from https://unesdoc.unesco.
org/ark:/48223/pf0000121147.

5. Burde, D., Kapit, A., Wahl, R. L., Guven, O., & Skarpeteig, M. 1. (2017). Education in
emergencies: A review of theory and research. Review of Educational Research, 87(3), 619-
658. Retrieved from https://doi.org/10.3102/0034654316671594.

6. Nicolai, S., & Triplehorn, C. (2003). The role of education in protecting children in
conflict. Network Paper: Humanitarian Practice Network (HPN). Retrieved from https://
www.files.ethz.ch/isn/96795 /networkpaper042.pdf.

7. Nicolai, S., & Hine, S. (2015). Investment for Education in Emergencies: A Review of
Evidence. London: Overseas Development Institute (ODI). Retrieved from https://cdn.odi.
org/media/documents/9450.pdf.

8. Mendizabal, E., Hearn, S., Anderson, A., & Hodgkin, M. (2011). Inter-Agency Network
for Education in Emergencies: A community of practice, a catalyst for change. International
Institute for Educational Planning. Retrieved from http://unesdoc.unesco.org/images/
0021/002123/212379e.pdf.

9. Inter-Agency Network for Education in Emergencies. (2010). Minimum standards for
education: Preparedness, response, recovery. Retrieved from https://spherestandards.org/
wp-content/uploads/INEE-EN.pdf.

10. UNESCO. (2018). Global Education Monitoring Report 2019: Migration, Displacement
and Education - Building Bridges, not Walls. Paris, UNESCO. Retrieved from https://unesdoc.
unesco.org/ark: /48223 /pf0000265866.

11. UNESCO. (n. d.). Global Education Monitoring Reports. Retrieved from https://www.
unesco.org/gem-report/en/publications#global-education-monitoring-reports.

12.UNESCO. (2012). EFA Global Monitoring Report 2011: The hidden crisis: Armed conflict
and education. Paris, UNESCO. Retrieved from https://unesdoc.unesco.org/ark:/48223/
pf0000190743.

13. OECD. (n. d.). OECD Database. Retrieved from https://stats.oecd.org/Index.
aspx?datasetcode=TABLE1#.

14. Fratzscher, M., & Junker, S. (2015). Integration von Fliichtlingen: Eine langfristig
lohnende Investition. DIW Wochenbericht, 82(45), 1083-1088. Retrieved from https://www.
econstor.eu/bitstream/10419/123269/1/839318413.pdf [in German].

15. Essomba, M. A, Tarrés, A., & Franco-Guillén, N. (2017). Research for CULT Committee -
Migrant Education: Monitoring and Assessment. Retrieved from https://policycommons.net/
artifacts /1338747 /research-for-cult-committee-migrant-education/1947634/.

16. Scholten, P, Baggerman, F, Dellouche, L., Kampen, V., Wolf, ]., & Ypma, R. (2017). Policy
Innovation in Refugee Integration? A Comparative Analysis of Innovative Policy Strategies
toward Refugee Integration in Europe. Rotterdam, Netherlands, Dutch Department of Social
Affairs and Employment. Retrieved from https://migrationresearch.com/item/policy-
innovation-in-refugee-integration-a-comparative-analysis-of-innovative-policy-strategies-
to-refugee-integration-in-europe/473289.

116 “OcsiTHa aHadiTuKa YKpainn” 2022 ¢ No 3 (19)



MDIKHAPOAHU OCBITHIV IIPOCTIP

Anicimoesa 0. 0.
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CBITOBHH J0OCBIJI ®$IHAHCYBAHHS TAJIY3I OCBITHU
B YMOBAX BOEHHOI'O CTAHY

AHomayis. HasedxcHe piHaHcysaHHs ocgimu € nepedymoeoro ii epekmusHocmi. Bilicbkosi
dii ma eoeHHUll cmaH cmeopombs 3a2po3y 015 N00aabw020 GYHKYIOHY8AHHS U pO38UMKY
cucmemu ocgimu. Memor cmammi € komn/aekcHUll aHa.i3 ceimogozo docsidy piHaHCy8aH-
Hs1 0c8imu 8 yM08ax 80EHH020 cMaHy. Po3aasiHymo numanHsa enaugy 36potiHo20 KOHPIK-
my Ha eKOHOMIYHUIUl p038UMOK [ cmaH cucmemu oceimu 8 KpaiHi. Y npoyeci docaidxiceHHs
BUKOPUCMAHO 3A2a/1bHOHAYK08I Memodu, 30kpema cuHmesy, aHaizy, dedykyii. [Ipoanani-
308aHO OCHOBHI nidxodu do npozpamu po38UMKY 0C8imu 8 Had38UYAUHUX cumyayiax i
8n/ue 36poliH020 KOHPAIKMY Ha 8msi2Hymi 8 Hb020 KpaiHu ma ixHix cycidis. 3'acosaHo, ujo
8n/ue 36poliHux KoH@1ikmie Ha iHaHCY8aHHSA 2a/1y3i oc8imu 8U3HAYAEMbCS deKiibKoMa
¢akmopamu, 30kpema nadiHHAM memnié eKOHOMIYHO20 3POCMAHHS, NOPYUWEHHAM MopP20-
8e/IbHUX 38’A3KI8, nepeopieHmayieio sumpam 3 iHWux 2a.y3ell Ha 060poHy U apmito. BusHa-
YeHo, Wo Npoms20M OCMAHHLO20 YACy AKMUBHO PO3p06AAAUCA nidxodu 00 cmeOopeHHs
KoHYyenyii oceimu 8 ymosax Had3su4atiHux cumyayiti ma 6y,10 cghopMo8aHo npakmu4Hi pe-
KomeHdayii 0.5 ix ynposadceHHs. O6rpyHmMos8aHo, wo KpaiHu, siki 6epymbs 6e3nocepedHro
y4acmb y 36poliHOMY KOHPAIKMI, He MOXCYymMmb camocmiliHo 3a6e3nevumu egpekmugHe i-
HAHCY8AHHS cucmeMu oceimu, momy nompebyromo MixcHapodHoi gpinaHcosoi donomoau.
PozesasiHymo ceimogy npakmuky (hiHAHCY8AHHS 0c8imuU ma OCHOBHI HanNpsiMu HAOAHHS
MiscHapodHoi piHaHcosoi donomozu. Bcmanosseno, wo Hapa3si auwe 29 kpain € doHopamu
ogiyitiHoi donomozu 045 po3sumky y cgpepi oceimu, npuvomy 6iavuly ii yacmuHy Hadaroms
n'simo KpaiH.

Karouoei cnoea: pinaHcysamHs ocaimu, B0eHHUL cmaH, 0oc8ima 0151 8Cix, 36poliHuli KOHPAIKM,
odiyiiina donomoza 05 po3gumKy, 2ymaHimapHa donomoea.
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